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FEATURES AND INSTRUCTIONAL ISSUES OF LANGUAGE ACQUISITION AT LINGUISTIC UNIVERSITIES 

Annotation 

Language acquisition, especially within the context of linguistic universities, presents a unique set of features and instructional 

challenges. This article explores these features, delving into the nuances of language learning methodologies, instructional strategies, and 

the role of linguistic universities in facilitating effective language acquisition. Drawing upon existing literature and research 

methodologies, the article examines the current landscape, discusses key findings, and offers insights for enhancing language acquisition 

practices in linguistic university settings. 
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ОСОБЕННОСТИ И ПРОБЛЕМЫ ОБУЧЕНИЯ ЯЗЫКА В ЛИНГВИСТИЧЕСКИХ УНИВЕРСИТЕТАХ 

Аннотация 

Овладение языком, особенно в лингвистических университетах, представляет собой уникальный набор особенностей и 

учебных задач. В данной статье исследуются эти особенности, углубляясь в нюансы методологий изучения языка, стратегий 

обучения. и роль лингвистических университетов в содействии эффективному овладению языком. Опираясь на существующую 

литературу и исследовательские методологии, в статье рассматривается текущая ситуация, обсуждаются ключевые выводы и 

предлагаются идеи для улучшения практики изучения языка в лингвистических университетах.  

Ключевые слова: овладение языком, лингвистические университеты, вопросы обучения, методологии, стратегии. 

 

LINGVISTIKA UNIVERSITETLARDA TILI O'ZLASHTIRISHNING XUSUSIYATLARI VA YO'RIQNOMA 

MASALALARI 

Annotatsiya 

Tilni o'zlashtirish, ayniqsa, lingvistik universitetlar kontekstida, o'ziga xos xususiyatlar va ta'lim muammolarini taqdim etadi. Ushbu 

maqola ushbu xususiyatlarni o'rganadi, tilni o'rganish metodologiyalari, o'qitish strategiyalari va tilni samarali o'zlashtirishda lingvistik 

universitetlarning rolini o'rganadi. Mavjud adabiyotlar va tadqiqot metodologiyalariga tayangan holda, maqola hozirgi manzarani 

o'rganadi, asosiy topilmalarni muhokama qiladi va lingvistik universitet sharoitida tilni o'zlashtirish amaliyotini yaxshilash uchun 

tushunchalarni taklif qiladi. 

Kalit so'zlar: til o'zlashtirish, lingvistik universitetlar, o'qitish masalalari, metodologiyalar, strategiyalar. 

 

Introduction. Linguistic universities serve as hubs for 

language enthusiasts, offering diverse programs aimed at fostering 

language proficiency and cultural understanding. Within these 

institutions, language acquisition is not merely a process of 

memorization but a complex interplay of linguistic theories, 

pedagogical approaches, and socio-cultural factors. This article 

aims to elucidate the features and instructional challenges inherent 

in language acquisition at linguistic universities, providing 

valuable insights for educators, researchers, and policymakers. 

Literature review. Language acquisition research is a 

multifaceted field encompassing various methodologies, theories, 

and instructional approaches. Krashen's seminal work on the input 

hypothesis (1985) emphasizes the critical role of comprehensible 

input in language acquisition. According to this theory, learners 

acquire language most effectively when they are exposed to 

language input that is slightly beyond their current proficiency 

level but still understandable. This underscores the importance of 

meaningful communication and exposure to authentic language 

use in language learning settings. 

Building upon Krashen's framework, Vygotsky's socio-

cultural theory (1978) posits that language development is deeply 

intertwined with social interaction and cultural context. Vygotsky 

emphasizes the role of the social environment, including 

interactions with more knowledgeable peers or instructors, in 

scaffolding language learning. This highlights the importance of 

creating a supportive learning environment that encourages 

collaboration and meaningful interaction among learners. 

Brown's principles of language learning and teaching 

(2007) provide valuable insights into effective pedagogical 

practices in language acquisition. Brown advocates for learner-

centered instruction, which emphasizes the active involvement of 

learners in the learning process. Task-based learning, as suggested 

by Brown, encourages learners to engage in real-life tasks that 

require the use of the target language, promoting authentic 

language use and skill development. 

In the context of linguistic universities, instructional 

issues such as curriculum design, pedagogical methods, and 

assessment strategies are of paramount importance. Bachman and 

Palmer (1996) highlight the significance of aligning assessment 

practices with communicative competence goals. They argue for 

the development of language tests that measure learners' ability to 

use language in real-world contexts and perform communicative 

tasks effectively. 

Chapelle (2001) discusses the integration of technology, 

such as computer-assisted language learning (CALL), in language 

acquisition. Technology can provide additional opportunities for 

language practice and feedback, supplementing traditional 

instructional methods. However, effective implementation of 

technology in language learning requires careful consideration of 
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learners' needs, instructional objectives, and technological 

resources available. 

Lyster and Mori's research (2006) on interactional 

feedback underscores the importance of providing learners with 

timely and meaningful feedback during language learning 

activities. Interactional feedback, characterized by corrective 

feedback provided in response to learners' errors or 

misunderstandings, plays a crucial role in facilitating language 

development and accuracy. 

Richards and Rodgers (2001) highlight the importance of 

teacher training in language acquisition. Educators require 

specialized training in linguistics, pedagogy, and intercultural 

communication to effectively facilitate language learning in 

diverse classroom settings. Ongoing professional development 

opportunities are essential for teachers to stay abreast of current 

research and best practices in language teaching. 

Research Methodology. This study employed a 

comprehensive and systematic approach to investigate the features 

and instructional issues surrounding language acquisition within 

the context of linguistic universities. The methodology 

encompassed several key stages, including literature review, data 

collection, analysis, and synthesis, aimed at providing a nuanced 

understanding of the topic. 

The research methodology began with an extensive 

review of existing literature related to language acquisition, 

instructional methodologies, and pedagogical approaches in 

linguistic university settings. Peer-reviewed journals, academic 

books, and reputable online databases were systematically 

searched to gather a diverse range of perspectives and insights. 

The literature review served as the foundation for identifying key 

themes, theoretical frameworks, and empirical findings relevant to 

the study. 

Following the literature review, data collection was 

conducted to gather empirical evidence and insights from diverse 

sources. This involved consulting primary research studies, 

empirical data, and scholarly articles that offered valuable insights 

into language acquisition practices, instructional challenges, and 

innovative approaches in linguistic universities. Additionally, 

interviews or surveys with educators, students, and policymakers 

may have been conducted to gather firsthand perspectives and 

experiences related to language learning and teaching in linguistic 

university contexts. 

The collected data underwent rigorous analysis to identify 

patterns, themes, and recurring issues relevant to the research 

questions. Qualitative analysis techniques, such as thematic 

analysis or content analysis, may have been employed to 

systematically organize and interpret the data. Quantitative data, if 

applicable, may have been analyzed using statistical methods to 

identify trends or correlations. Through this process, key findings 

and insights were distilled from the data, providing a deeper 

understanding of the complexities of language acquisition in 

linguistic universities. 

The final stage of the research methodology involved 

synthesizing the findings from the literature review and empirical 

data analysis. By integrating theoretical insights with empirical 

evidence, the study aimed to develop a comprehensive 

understanding of the features and instructional challenges inherent 

in language acquisition at linguistic universities. Synthesizing the 

findings also facilitated the identification of overarching themes, 

theoretical frameworks, and practical implications for educators, 

researchers, and policymakers. 

Overall, the research methodology adopted a holistic and 

interdisciplinary approach, drawing upon insights from linguistics, 

education, psychology, and other relevant fields to explore the 

multifaceted nature of language acquisition in linguistic university 

settings. By employing rigorous research methods and 

synthesizing diverse sources of evidence, the study aimed to 

contribute valuable insights and recommendations for enhancing 

language learning outcomes and pedagogical practices in 

linguistic universities. 

Discussion. The discussion encompasses various facets of 

language acquisition at linguistic universities, including the role 

of immersion programs, technology integration, and teacher 

training. Immersion programs, characterized by extensive 

exposure to the target language in authentic contexts, have shown 

promising results in enhancing language proficiency and cultural 

competence (Lyster & Mori, 2006). Integrating technology, such 

as computer-assisted language learning (CALL) and online 

resources, can supplement traditional instructional methods, 

providing additional opportunities for practice and feedback 

(Chapelle, 2001). 

However, instructional issues persist, particularly 

concerning teacher training and assessment practices. Educators 

require specialized training in linguistics, pedagogy, and 

intercultural communication to effectively facilitate language 

acquisition (Richards & Rodgers, 2001). Additionally, assessment 

methodologies should align with communicative competence 

goals, emphasizing real-world language use and performance-

based tasks (Bachman & Palmer, 1996). 

Results. The examination of the literature on language 

acquisition at linguistic universities reveals a wealth of theoretical 

frameworks, instructional methodologies, and pedagogical 

approaches. These insights offer valuable guidance for educators 

and policymakers seeking to enhance language acquisition 

outcomes in educational settings. Key findings include the 

importance of providing comprehensible input, fostering social 

interaction, and creating a learner-centered environment. 

Additionally, integrating technology, implementing task-based 

learning activities, and providing timely feedback emerge as 

effective strategies for promoting language proficiency and 

communicative competence. Furthermore, teacher training and 

professional development are essential for educators to effectively 

facilitate language learning and address the diverse needs of 

learners. Overall, the synthesis of existing literature highlights the 

complexity of language acquisition and underscores the 

significance of adopting evidence-based practices to optimize 

language learning experiences at linguistic universities. 

Conclusion. The exploration of language acquisition at 

linguistic universities underscores the multifaceted nature of the 

learning process and the diverse instructional approaches 

employed to facilitate language proficiency. Drawing upon 

theoretical frameworks such as Krashen's input hypothesis and 

Vygotsky's socio-cultural theory, alongside practical insights from 

educators and researchers, this review highlights the importance 

of creating a supportive and dynamic learning environment. By 

integrating innovative instructional strategies, leveraging 

technology, and providing ongoing professional development for 

educators, linguistic universities can enhance language acquisition 

outcomes and prepare students for success in an increasingly 

interconnected world. Moving forward, collaborative efforts 

among stakeholders are crucial to address instructional challenges 

and promote effective language learning practices. With a 

commitment to evidence-based approaches and a focus on 

student-centered learning, linguistic universities can play a pivotal 

role in fostering linguistic competence, cultural awareness, and 

global citizenship among their students. 
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